1

Literature Review
I used the search engines ERIC and Google Scholar to find most of the scholarly journal references I will refer to in my literature review. I also just used the Google search engine to help get me started as well as various websites. Throughout this literature review I found several references to help support my argument in how affective using visual arts is when teaching students other subject areas including literacy, to help them to learn the skills they need.
Mason et al. (2005) conducted a study on the effect of arts in cognitive, social, and learning for children with disabilities. The participants included 34 focus groups and interviews with teachers and resident artists in 16 states over two years. The research found that art improved students' literacy skills. They responded that visual arts have helped children follow directions, plan, communicating, and reading skills Mason et al., (2005). Teachers expressed that the use of arts helped promote students' freedom in learning to improve creativity. Likewise, Puzalan (2018) conducted a study to investigate the impact of visual arts on students' academic performance. The results of the study revealed that: that no significant intelligence quality (IQ) and age differences exist between the experimental and control groups in terms of IQ and age, and no significant pre-test exists in the pre-test scores of the experimental and control groups. Puzalan (2018) also found that the use of visual arts or art integration was effective in improving young children's literacy skills. The overall findings revealed the advantage of art integration and the use of visual arts in the learning process of the students. The traditional lecture Discussion method used in the control group revealed less active participation and difficulty in the learning process. The study showed that a significant difference exists in the post-test performances of the experimental and control groups; in other words, the group who utilized the visual arts to study art appreciation recorded a significantly higher performance than those who used the traditional lecture-discussion method. The results concur with Reif and Grant (2010) that using visual arts in different learning areas encourages students to participate, developing their confidence and advantage in the learning process.
Power and Klopper (2011) defines various things, including drama, theatre, visual arts, and literary arts. The study found that the use of art depended on teachers' previous experience. The study involved current classroom practices of creative arts education of respondent classroom teachers in the New South Wales (NSW) Greater Western Region (GWR), Australia. The authors discovered that art education provides students with valuable opportunities to experience and build knowledge and skills in self-expression, imagination, creative and collaborative problem-solving communication, and respect for self and others. They also discovered how engagement in arts education positively affects overall academic achievement, empathy towards others, and engagement in learning. The study revealed that the use of art to teach literacy skills helps students understand because they learn how to communicate using art (Power & Klopper, 2011). It also enhances collaboration because the activity brings various students together to work as a team. 
Reif and Grant (2010) studied integrating arts into teaching and learning and addressing content through these arts. Their study addressed several ways to teach the content through drawing, painting, sculpture, music, drama, and manipulative that will motivate lessons that reach diverse learners of multiple pathways. Their review shows six types of benefits they discovered with arts: better reading and language skills, thinking skills, social skills, mathematical skills, a positive school environment, and a motivation to learn. They also gave very straightforward ways in which to use a variety of the arts to help teach the different types of students. The implementation of arts in the classroom can result in more engaging classrooms for students of all backgrounds and those experiencing psychological challenges, such as autism (Reif & Grant, 2010). The advantages of including the arts include academic achievement and better self-esteem, increased cultural understandings, and healthier cultural identity. The study revealed that the use of arts in the classroom promotes engagement, helping the teacher establish a positive environment for all students. 
Ahmet (2016) found that integrating art in teaching is important because it enhances children's awareness and understanding. Art shifts learning from a tedious and complicated task to a memorable activity that reflects their lives and the environment, helping students interpret life and color. Moreover, from as early as an elementary school through college, I have always used visual arts to remember facts, process information, and complete projects throughout my academic career. Whether it be doodling pictures beside words to help me remember definitions or creating a song to help me remember the order of events for history, using visual arts or just the arts, in general, has always helped me achieve in different subject areas because it allowed me to express myself through the learning, which then helped me with remembering things.
Baker (1992) conducted a study to gain insight into the nature of visual arts activities and the level of their support in day-care centers and nursery schools; to seek information about parental values and beliefs regarding the role the visual arts play in the schooling of young children; to determine if day-care center and nursery school experiences influence the academic and artistic performance of primary grade school children. 
Baker (1992) used a checklist daily to compare how each child did throughout the art experience. The research will use a similar checklist to see how often my students are on task, how well they are enjoying the art experience, and understanding the concept being taught. The data gathered and analyzed in this body of work leads to intriguing insights and provokes the following conclusions: to a great extent, day-care center and nursery school personnel emphasize art and art-like activities in their care for children, and it is strongly suspected that they do so to a far greater extent than do homecare givers. The results showed that children who attend day-care centers and nursery schools draw far more than children who know only homecare. The art and art-like activities engaged in by children in both homecare and formal Pre-K settings are strongly biased toward drawing activities, which are shown to relate to academic achievement, including young children, strong drawing abilities correspond to high academic achievement. In contrast, weak drawing abilities correspond to low academic achievement. Baker (1992) found that preschool and primary grade school art experiences have a significant influence on young children's ability to succeed in their public school. He discovered that the more exposure children had using the arts in school, the more successful they were in later grades.
Subon, F. (2016) conducted a quasi-experimental study to investigate the effectiveness of direct vocabulary instruction (DVI) using contextualized word families on students' vocabulary acquisition. The researcher used the quasi-experimental research design was employed because the data collection was carried out under normal school conditions. The results of this study discovered the effectiveness of direct instruction using the proposed contextualized word family model of direct vocabulary instruction in increasing learners' vocabulary size for all the three proficiency groups. Although the treatment was carried out for only a short period, only ten weeks, the samples were able to show a statistically significant increase in their vocabulary size. This is revealed by the results of the paired samples t-tests, which showed that there were statistically significant differences between learners' vocabulary size before and after direct instruction using contextualized word families for all the proficiency groups. The mean difference was statistically and significantly different from zero, and, therefore, the null hypothesis was rejected, and the research hypothesis was accepted as there was a significant difference between the students' vocabulary size before and after direct instruction using contextualized word families (Subon, 2016). 
The results of this present study ascertained the findings by past researchers (Baker (1992; Richards, 2003; Antilla 2013). The past studies had found that systematic direct vocabulary instruction is highly effective, and teaching vocabulary in word families can lead to greater growth in learners' vocabulary. The findings of this study also ascertained the need for systematic, structured, and effective vocabulary instruction in schools as a strategy for increasing learners' vocabulary acquisition. In the present study, a majority of the samples started off with a small vocabulary size of fewer than 1000 words. This revealed that they had a limited vocabulary size to function effectively in any L2 learning activities as most researchers suggested that learners should have a vocabulary size of 3000-word families to function effectively in all the four language skills (Bara et al., 2004). Although the study was carried out for only ten weeks, the direct vocabulary instruction using the proposed contextualized word family model of DVI had left positive effects on students' vocabulary growth. Its effects on students' vocabulary growth were statistically significant between the pre-test and post-test scores for all the three proficiency groups (Subon, 2016). Considering its positive effects on students' vocabulary acquisition, this proposed model can be adopted as a model of direct vocabulary instruction in the second language and foreign-language vocabulary acquisition.
	Bara et al. (2004) discovered that the factors influencing reading lie in the development of meta-phonological abilities, which are abilities that allow children to identify phonological components of linguistic units and manipulate them. They go on to discuss further research that the students have a hard time establishing a connection between a visual image of a word and the auditory image. The teacher may guide the young students to sculpt particular word family "at," such as a bat, cat, and rat. “The kinesthetic exploration and visual-haptic of letters help the students develop phonemic awareness, sound correspondence, and knowledge of letters to Pre-k children. The skill assists them in comprehending the alphabetical principle (Bara et al., 2004).” 
Tucker (2017) conducted a study to examine the effect of arts-based instruction on student literacy achievement. By incorporating arts-based instruction through reading interventions, the hope is to increase student achievement through engaging, rigorous, and innovative instruction and activities. This study focused on the effective implementation of arts-based lessons and activities within reading interventions and the effect of these alternative lessons and activities on student reading achievement. 
According to a study carried out by Tucker (2017) on visual arts integration in pre-literacy instruction offer an alternative method for a student to discover their potential. The data collected during the study showed that art education impacts the social, academic, and emotional development of the students. Based on the data collected, there was an overall increase in literacy achievement after arts-based interventions were 49 added to the curriculum, but the increase was not significant (Tucker, 2017). However, students showed improvement in the literacy assessment after receiving arts-based literacy interventions. The integration of visual arts in teaching helps create an interactive approach that connects students and the educational process. Moreover, the approach offers an independent, cooperative, and investigative learning environment. It uses student-centered teaching strategies that promote critical and creative thinking. The results are similar to a previous study by Van Dijk and Jochems (2002), who also found that using visual arts in the classroom helped students to understand the theme of the subject, improved cognitive skills, positive attitudes, and increased motivation. School tasks integrated with arts served as the best tool that encourages students to participate in the learning project. 
Methodology
Catterall and Peppler (2006) used a quantitative research method to study the effects of constant visual arts instruction on 103 inner-city nine-year-olds in two main United States towns. The research employed a pre-post measure, treatment-comparison sample design along with controlled observations of participant and comparison cluster classrooms. The experiment group showed significant gains on both subscales of the creativity test and the self-efficacy scale (Catterall & Peppler, 2006). The standard tests were used to measure the correlation between self-efficacy beliefs and tendencies of academic achievement.
 Exley (2008) studied the understanding of literacy as a visual arts process and content in Australia, as well as the procedural and declarative knowledge that went along with the learning process. Exley (2008) used the classroom as a study population of 10 students aged between eleven and thirteen years. The students were asked to respond to question in fifteen minutes and described what they feel about the1965 painting by an Australian artist. The author wanted to determine a connection between visual arts, declarative knowledge, and procedural knowledge. The action research project will also utilize a similar methodology by asking questions and doing visual art projects that will allow my students to use their declarative knowledge and procedural knowledge. They will have to use their declarative knowledge by answering questions and writing. They will have to use their procedural knowledge by creating a song or drawing a picture. 
Gibson and Larson (2007) used both qualitative and quantitative research methodologies that were employed for data collection and analysis. Primary data sources for this study included surveys, written questionnaires, and audiotaped face-to-face interviews using the written questionnaire as a guide. Classroom observations and informal conversations were documented and compiled in researcher field notes. Artifacts in the form of student artwork photos, newspaper articles, and student art workshop fliers were also collected (Gibson & Larson, 2007). The aim of the study was to document the knowledge, attitudes, and practice of teachers, students, parents, and community members regarding the value of visual art in elementary education. The two methods successfully showed that shows art education can help to expand all children's grasp of the world, social traditions, and appreciation of the artist's domain. In another study, Tomljenović, Z. (2015) tried to determine an interactive approach to learning and teaching in visual arts education. The study used quantitative research paradigms to undertake a pedagogical experiment. The experiment was purposed to evaluate three impacts related to visual arts. They include the students' knowledge of visual arts, the ability to use them, and the techniques used to perform a particular task. Lastly, students' improved creativity in solving artistic tasks such as painting (Tomljenović, 2015). The data design and analysis of results showed that the teaching method helps students gain an understanding of the teaching content and better results in artistic expression.
Baker (1992) used a quantitative method to collect data from different stakeholders. The design for gathering, analyzing, and interpreting data called for four stages of the effort. The first stage focused on the physical and instructional presence of the visual arts in day-care and nursery school settings. It also sought information about art-related beliefs, values, and skills of caregivers In these settings. The second stage sought facts about the age, race, and preschool experiences of the children cited in this study and information about academic/art-related perceptions of their caregivers, classroom teachers, and parents. The questions asked of these informers addressed physical attributes, academic performance, social behaviors, and drawing abilities of the children (Baker, 1992). After the data elicited through carefully structured and controlled in-person interviews and tightly focused telephone interviews were collated, the third stage produced a statistical analysis of the various behavioral and performance relationships, this inquiry proposed to investigate. The final stage of the inquiry called for interpretations of the findings and the formation of conclusions issuing from them. The current action study will take place in stages to determine the effect of integrating visual arts in teaching pre-literacy skills such as word family and rhyming. 
Bara et al. (2004) used pre/post tests and training sessions to measure students' progress after the integration of visual arts in the participants. Specific improvement was only observed after the HVAM training on pseudo-word reading (whereas the performances were similar after the three interventions on letter recognition). They generalized that the haptic mode facilitates the knowledge of the letters and the sounds. Randolph (2012) study investigated whether teaching larger units (i.e., rhyme) of phonological awareness would facilitate the learning of the alphabetic principle (i.e., phonemic awareness, letter-sound association, and decoding CVC words) more than instruction focused on phoneme sequences for Pre-K children. Students received either a rhyme-focused intervention (experimental) or phoneme-focused intervention for eight weeks (Randolph, 2012). Groups were compared for relative changes in gain scores as well as weekly probes.
Method
The action research study will employ both quantitative and qualitative methodologies to address the research questions. The qualitative design will focus on observation to determine students' progress after the integration of artwork. Questionnaires and interviews will also be distributed to teachers, parents, and administrators to gather data on the current visual arts used in classrooms and their impacts (Catterall & Peppler, 2006). The mixed-methods approach is a combination of qualitative and quantitative research practices. Using both qualitative and quantitative research practices will help the researcher to address all the questions and concerns in my study as opposed to just using one approach (Gibson & Larson, 2007). This action research study will use a mixed-methods approach because the researcher will establish an independent visual tool to improve pre-literacy skills in pre-K students. According to Efron and Ravid (2013), "action research is usually defined as an inquiry conducted by educators in their own setting in order to advance their practice and improve their students' learning" (p. 2). The researcher decided to work on the action research because of the desire to make a change within my classroom that will affect my students and the practices of my own teachings; direct involvement is highly required in the study. 
Participants
The target population of this action research study consisted of generalist classroom teachers in my school. A sample of this population was acquired using proportional stratified cluster random sampling. The combination of the sampling methods (cluster and stratification) will allow the researcher to select students in clusters and identify a proportional subgroup (strata) in the sample size (Power & Klopper 2011). The study will be conducted specifically in the preschool in which the researcher teaches 20 Pre-K students. Moreover, the researcher will include another class and a co-teacher when collecting data. 
Moreover, the researcher plans to collaborate with my co-teacher and my administrators at the school as well as work with parents of my students to achieve the goals of the study through conversations, meetings, interviews, and checklists (Efron and Ravid (2013). 
The purpose of this study is to use the implementation of visual arts in the classroom to
create better reading and language skills among my students. When implementing the action research project, the investigator will be asking questions and doing visual art projects that will allow for my students to use their declarative knowledge, which is using any piece of information that can only be learned through memorization (Ahmet, 2016). They will have to use their declarative knowledge by producing and recognizing rhyming words and word families. They will have to use their procedural knowledge through sculpting, painting a picture, or using decorative arts. A checklist will be used to determine whether the f students understand the concept being taught using the visual arts project versus them just doing art (quantitative research).
Data Collection and Analysis	
Data will be conducted for a period of one year on pre-k students in the school where the investigator is a teacher. The major tool for data collection was based on the observation of the students before and after administering the visual arts. The specific purpose of the visual arts is to help the student develop pre-literacy skills in rhyming and word family. Therefore, the investigator will note the students' progress. The action project will use the PELI (Preschool Early Literacy Indicators) assessments for my pre-intervention test and post-intervention test, using their test as a guide to see where my students are throughout my research (quantitative research). When the results are in from the pre-assessments, I will then randomize the groups of my students into four groups of five students randomly split and not based on the data from the pre-assessment. This will allow for my intervention of using visual arts to be available to all students regardless of their ability levels. The investigator will obtain the results of the post-assessment and assess whether the intervention made a positive change in my students' abilities to learn basic literacy skills by using visual arts.
The investigator will conduct also conduct formal and semiformal interviews, unsolicited comments, informal conversations, and reflections from administrators, parents, teachers, and other volunteers. Artwork generated will be documented through video recording, photos, and digital stills. In inductive analyses will be used by applying thematic analysis. This methodology is best suited for exploratory and descriptive orientation because most of the data collected will be in narrative form (Gibson & Larson, 2007). Data analysis will be divided into two categories; the analysis utilizing codes and themes and the analysis of words (McMahon et al., 2015). The interpretation will be reinforced by the data with the addition of non-theme-based and quantitative methods adding logical scope to the study.
Conclusion
Pre-literacy skills play a significant role in the students' knowledge of how to read and write and also overall academic performance. Most students experience a difficult moment when the concept of reading is introduced to them in an effective way. Students experience difficulty learning their first words, which may permanently affect their academic success. Therefore, pre-K teachers introduce the concept of learning rhymes and word families to make reading easy and enjoyable. Vast studies show inconsistent results about teachers' use of visual arts in the classroom and its contribution to enhancing literacy skills. The analyzed literature from previous studies shows that visual arts improve students' pre-literacy skills when integrated into the instruction of pre-k students. The purpose of the current study is to examine the impacts of using visual arts to teach literacy skills of rhyming words and word family. These are words that have the same sound and can be grouped in the same category because the vowels are similar. The study will add to the existing literature on the benefits of using visual arts to create a collaborative and interesting learning environment that attracts the attention of every child. The study draws the theoretical framework from vast background literature ranging from past to present. The studies found numerous benefits of incorporating visual arts in teaching pre-literacy skills. They include increased motivation, promote cooperation, fast acquisition of literacy skills, and increased understanding of the subject matter. 
Teachers have a critical role in influencing the students' behavior and guiding them towards achieving their educational goals. Therefore, they must portray behaviors that will help students cope with academic challenges associated with traditional teaching methods such as Reggio Emilia and Montessori approaches. The current purpose focuses on primary data collection from the school where the author teaches. The aim is to promote pre-k students with visual arts that will help them understand how to read and write word family and rhyming words. Primary data collection will be collected through qualitative and quantitative methods to enhance accuracy. The study is based on the theory of social learning, motivation theories, and self-efficacy. In this action research study, the formal authority will be related to the teachers and administration being involved in the study as the research takes place. The author will develop visual arts and introduce decorative strategies such as painting to make the lessons interesting and also memorable. The study will examine whether there exists a strong correlation between visual arts and improved students' performance in pre-literacy skills. 
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